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Abstract. Learning English is pursued by a large number of people in non-native English
speaking countries in the world, especially in Vietnam due to its increasing communication
demands. Relating to learning English communication skills, code-switching (CS) use is
regarded as one of the foreign language classroom phenomena in Vietnam, which has some
controversial issues due to its both positive and negative influences on students’ learning
quality. This article presents the study on the code-switching use by first-year and second-year
Engish-major students at English speaking classes at University of Foreign Languages and
International Studies, Hue University (HUFLIS). This study was conducted with the
participation of 174 English major freshmen and sophomores at HUFLIS during the first
semester of 2020-2021 school-year. Qualitative and quantitative approaches are applied in this
study with research instruments including questionnaire, classroom observation and face-to-
face interviews. The research reveals the current realities of students” CS use and their attitudes

towards the benefits and challenges of using CS at English speaking classes.
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1. Introduction

Learning English has been an issue of great interest in Vietnam’s education system for
many recent years, in particular with English communication skill being significantly taken into
account at universities. A glance at previous studies on the first language (L1) use in the second
language (L.2) classroom [5, pp.11-13] [6, pp.402-403][18, pp.4-29] reveals both advantages and
disadvantages in language learning. Some researchers state that the first language remains
unnecessary to acquisition and there is no evidence of L1 use’s benefits in the classroom[14];

nevertheless, according to Nguyen [18, pp.4-29], in the majority of English classrooms in
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Vietnam, both teachers and learners are Viethamese and share the same L1, which is undeniable

that they use Vietnamese, or code switching (CS) in English classrooms.

Despite some previous studies indicating code switching to be a tool to achieve
personal motivations and communicative efficiency defined as “the fastest, easiest, most
effective way of saying something”, this mode of communication is seen as a “less than ideal
language behavior” indicative of deteriorating language skills and low levels of bilingual
language proficiencies. The CS use at English speaking classes is still a controversy issue which
requires a great deal of research, and our study is not an exception. In fact, the use of code-
switching in non-native English speaking classes is a common phenonmenon due to the
following major reasons: (1) easier self-expression; (2) loss of words (e.g. translation problems);
(3) influences of people around; (4) non-native speakers’s habitual code-switching; (5) exposure
to two languages; (6) fluency in speaking both languages; and (7) making the speakers feel more
comfortable [15, pp.94-99]. Thus, besides some language drawbacks, the CS use has

undoubtedly brought certain considerable benefits in the communication skill development.

Furthermore, there has been little research on code-switching in Vietnam’s higher
education settings such as Vietnamese universities and colleges. Through our observation, it
can be seen that in the Vietnamese EFL learning, CS is used much or little by students
depending on their language competence levels. Apparently, students use both their first
language (L1) and second language (L2), in numerous phases in their EFL classroom, especially
in speaking activities. This study focuses on EFL students’ perceptions of CS, how often they
use CS in speaking activities, as well as their attitudes towards its advantages and

disadvantages in order to answer the following research questions:

1. What are students’ perceptions of code-switching in English speaking classes?
2. How often do students use code-switching in speaking classes?

3. What are the benefits and drawbacks of code-switching use?

2.  Code-switching
21.  Definition

Code-switching is defined as a phenomenon in which two or more languages are used
in every day interaction between people, one of the sociolinguistics topics drawing many
experts’ remarkable interests over the last decades [8]. CS is described as a process of switching
from one language to another in the same discourse. In Cook’s opinion [6, p.402-403], CS is the
process of “moving mid-speech from one language to the other when both speakers share the

same languages”. Meanwhile, Lightbown [11, p.598-599] refers to it as “the systematic
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alternating use of two languages or language varieties within a single conversation or
utterance”. It means that this phenomenon often occurs in the bilingual or multilingual context
in which the speakers could make their speech using two or more languages at the same time.
In fact, CS is understood as a phenomenon occurring within bilinguals and communities when
the speakers change their utterances from one language to another within a conversation. In the
context of foreign language classrooms, it is regarded as the alternate use of the two languages,
the mother tongue and the target language, a means of communication by language learners
when they need it for specific purposes such as word or grammar explanation, grammar

translation, and so on.

2.2 Classification and functions of code-switching

Poplack [19, pp.581-681] categorises code-switching into three main types, based on the
linguistic factors, extra-sentential code-switching (or tag-switching), intra-sentential switching,
and inter-sentential switching. In this study, we follow Poplack’s theory and select some
examples of these CS types in the Vietnamese context in EFL classrooms, specifically in English
speaking activities. The first type is extra-sentential code-switching (or tag-switching) which
refers to the insertion of a tag from one language into an utterance which is entirely in another
language. Take some examples of English tags inserted like: “you know”, “I mean”, “umm”
(fillers), “oh my God” (interjection), “no way” (idiomatic expression), “understand?”, “right?”,
and so on. And some examples of Vietnamese tags inserted include: “Oi troi”, “troi 0i”, “1d
chua?”, “dang khong?”, “y t6i 1a”, “nhu ban biét ddy”, and so on. Here is an example extracted
from students’ conversation in our English speaking class: Y minh ld you have to talk about the
special thing you find necessary to bring with you in case of natural disaster (I mean you have to talk
about the special thing you find necessary to bring with you in case of natural disaster). The second one
is intra-sentential switching which refers to switches occurring within the clause or sentence
boundary. For instance, “give me some examples of néi sg, a phobia when you were a child”. The
third type of CS is inter-sentential switching which involves a switch at a clause or sentence
boundary (i.e, one independent clause/sentence in one language, the other in another
language). For example, Minh héi truéc nhé! What are people often scared at when they go out at
night? (I'll ask you some questions first! What are people often scared at when they go out at

night?)

Code-switching fulfills a variety of social and academic roles in the classroom including
content clarification, instructions explanation, and assistance confirmation. Sert [20] argues that
teachers and students use interactional functions to express themselves, alter the language for

personal purposes and intimate personal relationships between members of a bilingual group.
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For the predominant purposes mentioned of keeping the flow of talk among students, CS
possesses its following functions : first, there is a lack of one word in either language, the CS use
is evidently effective; second, some ideas are easily expressed in the native language, in this
case CS use has brought the speaker the quick and clear way in their utterance; third, the CS use
can help the speakers to clarify their misinterpretation of a term or a conception in L2 [2, pp.29-
34]. According to Baker [4], CS can be used to emphasize an important notion, substitute the
unfamiliar word in L2, explain the notion having no cultural identity with other languages,
release tension and create humour, and introduce new topics. What is more, some people say
CS use can damage the proficiency of learners since their competence of the foreign language is
not good or proficient enough to communicate in the language classroom. Nevertheless, others

take CS as a useful tool to communicate naturally in a bilingual classroom.

2.3  Advantages and drawbacks of code-switching use in a bilingual classroom

It is still debatable whether switching language should be used or not. Some people
admit that CS has some disadvantages, while others claim that CS has numerous advantages,
thence it is very common to use CS in ESL/ EFL classrooms all over the world, and learners
have both positive and negatives towards their code-switching in the classroom [1, pp.3-18][7,
pp-16-26].

Relating to the language obtaining benefits, Sert [20] states that CS can be used for self-
expression, and it is also a way of alternating languages for personal purposes. CS can have a
positive effect as when we code-switch, we can create a link between the known, our first
language and the unknown, the target language. This may have an important and beneficial
effect on foreign language acquisition. According to Metila [16, pp.44-61], CS helps to boost
class participation by creating a comfortable learning environment that encourages students to
perform much better. Moreover, CS can turn the classroom atmosphere from being too formal
to informal, improving students’ cooperation in group-works as well as assisting in the
interactions and discussions in the classroom [16, pp.44-61]. Hence, CS is the simpler technique
used by students with low English language proficiency. In other words, the CS use in a
classroom seems to be helpful for students since it allows them to clarify complex concepts and
define difficult terms. Moreover, CS allows students to easily interact with each other in the
classroom and helps them understand the lesson’s contents, allowing students to obtain
clarification of certain subjects. It also helps students overcome in-class communication
differences. Finally, CS use in a bilingual classroom tends to improve the learning environment

of the classroom.
On the other hand, many students believe that it is not better to use CS in EFL classes
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because CS is really not an effective way to achieve their success in language learning [12,
pp-226-233]. Some studies indicate that the effectiveness of CS as a learning strategy is also
dependent on the students’ levels of language competence. For example, it is very effective for
beginners or low-proficiency learners to use CS as a strategy to learn because it helps them
quickly understand and easily acquire the target language, but it requires more target language
input for students with intermediate level; therefore, CS is not accepted or appreciated by the
lecturers and students as well [10, pp.31-45][12, pp.226-233]. In addition, Kaschula and
Anthonissen [13] reveal that “CS is considered as a poor use of language, a corruption of their
first language and an indication of the language is a type of skilled performance which usually
happens systematically in all multilingual societies”. Metila [16, pp.44-61] also claims that
regarding the role of CS in classroom, many students are not allowed to use CS. Therefore,
these researchers claim that using CS in bilingual classrooms may include many negative

impacts which could have an influence on a learner’s self-achievement in schools.
24  Previous studies

Most of previous studies on CS have been conducted in a bilingual context where English
is considered as a second language. In Azlan and Narasumanb’s research [3, pp.458-467], they
wanted to investigate CS functions as a communicative tool in an ESL class in a tertiary
institution in Malaysia. The results show that English was the dominant language of
communication while CS was used for expressing ideas in specific situations and enhancing
solidarity in the mother tongue. Fitriyani’s study [9], a descriptive qualitative research, was
carried out to investigate the types and functions of CS as well as the factors affecting students’
CS use. The findings specifically show the most used type of CS - intra-sentential (53.42%) and
inter-sentential switching (46.58%). The repetition for clarification was used to avoid

misunderstanding and add emphasis as the most significant factor causing the CS occurrence.

There are also some studies on classroom code-switching that have been done in the
Vietnamese context. Nguyen [18, pp.4-29] has a study of Vietnamese university EFL teachers’
code-switching in classroom instruction to investigate CS behaviour of 12 teachers in the EFL
classroom, who practised code-switching very commonly in their English instruction, for both
pedagogical and affective reasons. Another research conducted by Nguyen, Grainger and Carey
[17] reports that English-Vietnamese CS is not a restriction on the acquisition of English; rather,
it can facilitate the teaching and learning of general English in Vietnam. CS use is not just due to
a lack of sufficient proficiency to maintain a conversation in English; moreover, it serves a
number of pedagogic functions such as explaining new words and grammatical rules, giving

feedback, checking comprehension, making comparisons between English and Vietnamese,
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establishing good rapport between teachers and students, creating a friendly classroom

atmosphere and supporting group dynamics.

With a wide variety of studies concentrated on CS use in language classrooms, it can be
seen that they could mention some issues related to CS in classrooms but did not take into
account student’s CS in speaking activities in a university. Therefore, this paper attempts to
comprehensively exploit new information about student’s CS in speaking activities in terms of
their CS perceptions in speaking activities, the ways they use CS in speaking activities (what
types of CS they usually use and the frequency they use them), and advantages and

disadvantages when using it.

3. Research Methodology
3.1 Participants

The participants in this study are 174 English major students including 78 freshmen, 96
sophomores at Faculty of English, University of Foreign Languages, Hue University. The group of
students consisted of 160 females and 14 males who are chosen with regard to convenience and

they volunteered to participate in the study.
3.2 Research design

This study combined both qualitative and quantitative research approaches to achieve
exact outcomes and sufficient information from the respondents. Concerning the questionnaire
design, the first four questions in the questionnaire have been designed to ask for students’
background information in terms of genders, and their duration of learning English and the
places where students come from and the remaining ten questions with 52 options relate to
their perception and attitudes towards CS use (see Appendix A). The final data were analyzed
using percentage to measure the differences in the students’ understanding of CS in English
speaking class, their reasons of CS use and their CS use frequency, as well as their attitudes
towards the benefits and challenges of using CS in English speaking classes. Besides, the
classroom observation form and interview were designed in order to obtain more information

of students’ attitudes toward their CS understanding and use in English speaking classes.

3.3 Research instruments for data collection and analysis

The data were collected by means of the following procedures: 1. Questionnaires were
designed and administered to EFL students to measure their perceptions of CS use and their

attitudes towards the CS use in speaking activities; 2. Classroom observations were conducted
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to examine how students use CS in English speaking activities; 3. Follow-up interviews (see
Appendix B) were used to ask for more details in order to clarify findings obtained through
questionnaires and classroom observations. Multiple choice questions were analyzed by the
percentage. Those findings were further demonstrated on charts and tables. For the 5- Likert
scale (1-Strongly disagree, 2- Disagree, 3-Neutral, 4-Agree, 5-Strongly agree), a descriptive

statistics using the percentage was employed.

4. Results and discussion
4.1  English major students” understanding of code-switching

To find out the students’ perceptions towards the research question “What are EFL
students’ perceptions of code-switching in speaking activities?” Question 1 was designed to check
their comprehension of the CS use phenomenon in English class. The results revealed a high
number of students chose definition of CS as the alternation in the use of two languages (or
even more) in the same discourse within words, clauses, or sentences (51.7%) and CS - a
common term for alternative use of two or more languages, varieties of a language or even
speech styles (51.1%). The data collected from the questionnaires were demonstrated in Table
4.1 showing that many students understand well the CS’s perception.

Table 4.1 Students’ understanding of code-switching (CS) in English speaking class

Q1. Students” understanding of code-switching (CS) in English

: 1 2 3 | 4 5
speaking class

Definitions Percentage

la. CS is the alt ion in th f two 1
la CS is the a ernation in the use of two languages (‘or more) 06| 115 | 316 | 517 | 46
in the same discourse within words, clauses, or sentences

1b. CS is a set of conventions for converting one signalling

. 3.4 |12.6 | 43.1 | 36.8 | 4.0
system into another

1lc. CS are defined as forms of spoken language in the process
of thelr.learn.mg 1Tut1ate, gen(.erahze and reinforce special types 29| 801299483 | 10.9
of relationship with the environment and thus create for the

individual particular forms of significance

1d. CS is a common term for alternative use of two or more 46| 109 | 224 | 51.1 | 10.9

languages, varieties of a language or even speech styles

Besides, during the class observation, we find out the majority of students were aware of
the CS phenomenon as the use of both English and Vietnamese in English speaking classes to

explain or clarify some words, phrases in their statements, for example, “Now we have to talk
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about some organizations in the world, t6 chitc gi nhi?”, “Hdu hét tat ca moi ngueoi la most of people, di

du lich, go to travel or study.”
4.2 EFL students’ use of code-switching in English speaking activities

421 The frequency of students” CS use

Concerning the issue of students’” CS use frequency, it can be seen from figure 4.1 that no
participant strongly agreed to “never use CS” (0%), but the highest rate of them agreed to
“sometimes use CS” (approximately 40%). That is to say, L1 is still used in class but not
completely. Moreover, most of the students disagreed that they seldom used CS in English
speaking classes, which means they sometimes used CS in English speaking activities.

40.0
35.0
30.0
25.0
20.0
15.0
10.0

5.0

M 4a | never use CS in English
speaking classes

M 4b | seldom use CS in English
speaking classes (once or twice

during two periods)
4c | sometimes use CSin

English speaking classes (4-5

times during two periods)
M 4d | often use CS in English

speaking classes (6-8 times

during two periods)
m 4e | always use CS in English

speaking classes (more than 9
times during two periods)

Figure 4.1 The EFL students’ frequency of CS use in English speaking classes

What is more, from the data collected in the class observation during 20 periods per class
and interviews with 10 first-year and 10 second-year students, we find out that more freshmen
used CS than the sophomores (approximately 128 times/20 periods by freshmen compared to 25
times/20 periods by sophomores). Three first-year interviewed students stated that they often
used L1 in English speaking activities since they could not find the equivalent words in English
or they had some problems with their vocabulary and pronunciation. However, the second year
students claimed that they seldom used CS as they thought using the first language would
hinder their English speaking skill improvement. According to a sophomore, “I only use CS in
limited time when it is really necessary, since I think this is an English-speaking class, I always want to
92
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improve my English communication skill.” Thus, there was a significant difference between the

freshmen and sophomores in their frequency of CS use in English speaking classes.

4.2.2 Reasons for students’ CS use in English speaking classes

There are many reasons for using CS in English speaking classes. In Table 4.2 the highest
number of EFL students (51.1% and 10.6%) agreed and strongly agreed that they often repeated
some words in L1 to clarify their meanings. Furthermore, the majority of students (41.5% and
18.1%) agreed and strongly agreed that CS use derived from their lack of vocabulary in the L2.
In addition, a large number of students agreed and strongly agreed with the fact that they felt
free and more comfortable to use CS to express their emotions. Besides, to make the speech
more fluently and faster and quote a famous expression, most of students use the first language

in a natural way.

Table 4.2 Reasons of students” CS use in English speaking classes

Q | Reasons of students’ CS use in English speaking class | 1 2 3 4 5
(%) | () | (%) | (%) | (%)

a | Alack of vocabulary in the second language requires

- 53 |11.7 | 234 | 415 | 18.1
the students to use CS (L1) (e.g. I have just x4 10 tai ...)

b | Being free and more comfortable to express Ss’
emotional feelings in their everyday language (L1) (e.g.
What a boring day! Uhm, chdn nhuw con gidn (I was bored
to death)

6.4 | 13.8 | 26.6 | 39.4 | 13.8

¢ | Quoting or saying a famous expression in the first
language (e.g. -I don’t know how to deal all these
, irgi1c aiiga .. . |74 |16.0 |36.2 |33.0 |74
problems. -Don’t worry! Cdi kho 16 cdi khon (Adversity is

the mother of wisdom)

d | Interjection (inserting some empty words, or sentences:

85 |28.7 |30.9 | 255 | 6.4
e.g. Dg, I understand what you (the teacher) say)

e | Repetition of some words for clarification (e.g. Could
you tell me what com hén means in English, com hén 32 |85 26.6 | 51.1 | 10.6
nghia la g1?)

f | Making the speech more fluently and fast

(e.g. The speaking topic today is Love. When you love
two persons at the same time, what will happen? 53 | 128 | 383 |34.0 | 9.6
- Ldm mbi t6i ndm khong, it means you won’t be loved by

anyone.
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4.2.3 Types of CS used by students

Concerning the types of CS used by the first-year and second-year students in English
speaking activities, the highest number of participants expressed their neutral opinions of
mostly using “inter-sentential switching”, which accounts for about 40 percent. Almost 34% of
participants claimed their selection of using “intra-sentential switching” in their speaking
activities; meanwhile, 34% and 5% reported using use “extra-sentential switching or tag
switching”. A very small number of students strongly disagreed with the use “extra-sentential
switching” and they seemed not to think that it was useful for their speaking activities. This
issue was also demonstrated in the interview when they gave examples of using “inter-
sentential switching”. Here are some examples that they provided when being asked about the
CS type use in their interviews: “In my opinion people are afraid of dogs, people, public
speaking, so chi nita he?”(What else am I afraid of); What is the name of the organization “Sao Bac
Dau”? noi tén tieng Anh hay tiéng Viét rira?(Do we say the name in English or Vietnamese?)”

424 Comparison of the freshmen and sophomores’ CS use in speaking activities

To compare how the first year and second year students used the three types of CS in
speaking activities, we conducted the class observation during 20 periods with the first-year
students and 20 periods with the second-year ones. The data collected from 20-period recorded
observations show that freshmen used CS totally 128 times while the sophomores used CS 25
times in their speaking classes. Inter-sentential type was used 58 times by freshmen, but it was
used only 11 times by sophomores. Similarly, the use of two other CS types by the freshmen
and sophomores was completely different. The first-year students used intra-sentential
switching 36 times when the second-year used 10 times, and the extra-sentential switching was

used 34 times by the freshmen but only 4 times by the sophomores (see Appendix C).

4.3 English major students’ attitudes toward the benefits and challenges of CS use

It cannot deny that CD use for the English learners in a non-native English-speaking
context like Vietnam yield some benefits. Through our survey, it was found out that the
majority of participants (57.5 % and 19.5%) agreed and strongly agreed that CS use could help
them explain new words easily. Almost the same high rate of participants stated that the CS use
helped them understand lessons better (55.2% and 12.1%) and the third highest proportion of
students agreed and strongly agreed that CS use could support them in introducing instructions

or giving their comments to other students in speaking activities (see Table 4.3).
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Table 4.3 Advantages of code-switching in English speaking activities

7a. CS helps us explain new words in some

1.1 5.7 16.1 57.5 19.5
cases
7b. CS helps us explain grammatical points 4.0 10.9 17.2 48.9 19.0
7c. CS helps us give instructions about activities 2.3 6.9 23.6 51.7 15.5
7d. CS helps us check for understanding lessons 1.7 8.6 224 55.2 12.1
7e. CS helps us give comments to other 17 9.8 47 5.9 10.9
students
7f. CS helps us make a joke with other students 4.0 13.8 25.3 46.0 10.9
7g. CS helps us n.nake a discussion with other 17 121 270 471 121
students more easily.
7h. CS helps us do translation tests more easily. 3.4 12.1 259 414 17.2

From our observation in the English speaking classes, we also explored that students
code-switched in some situations as follows: In case of explaining a new word, “I have some
phobia, nghia 1d ndi sg, I scare something I don’t know why”. This result is relatively similar to the
interview with the first-year and second-year students stating that they used CS to clarify the
meanings or the new words. This can help them save a lot of time and be able to speak more
fluently in English speaking activities. One participant claimed that “I become more confident in
using English in EFL class in general and in speaking activities in particular since I sometimes use L1 to
explain the new vocabulary and understand the lessons more easily”. Finally, there is a high rate of
students who agreed and strongly agreed that “CS use helps them make a joke and discussion with
other students in some speaking activities in class”. This could be considered as the consequence of
the previous advantages when students feel relaxed and pleasant in an informal classroom,

since it might enhance their participation as well as their motivation of a language learning.

In addition to the benefits, there are also some drawbacks of CS in speaking activities.
The data of the students’ attitudes towards question 8“What drawbacks of CS use do you have in

speaking activities?” are described in the following Table 4.5.

Table 4.4 Disadvantages of code-switching in English speaking activities

8a. We are not allowed to use CS (the first

11. 2. . 19. 4
language) in English speaking class > 528 33.3 90 3
8b. We‘ are not' support?d by teachers when they 0.8 08 924 31.0 40
use CS in English speaking class
8c. We are often given comments or feedback to 11 8.6 09 448 132

avoid using CS in English speaking class
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8d. ‘We uSI‘Jally get l.ow marks because of CS use 92 316 8.2 6.4 46
CS in English speaking class

8e. Using CS in English class cannot improve
students’ speaking skills

8f. CS use makes us too depend on L1 in the

foreign language learning

8.6 18.4 27.6 38.5 6.9
4.0 13.8 29.9 39.7 12.6

Of all six CS drawbacks mentioned in the questionnaire, a high number of students
(39.7% & 12.6% and 38.5% & 6.9%) agreed and strongly agreed that the use of CS made them
too depend on the L1 in a foreign language and not improve their speaking skills. To sum up, as
being analyzed above, students” attitudes towards the disadvantages of CS completely diverged

though there were not so many drawbacks of CS in their speaking activities.

5. Conclusion and implications

This study presents the issues relating to EFL students’ understanding and their actual
use of CS in English speaking activities. The findings from questionnaires, classroom
observations and interviews reveal that the majority of the students were aware of the correct
definition of CS and showed their attitudes towards the benefits and challenges of CS use, their
reasons for CS use with different frequencies and various CS types in English speaking
activities. Besides the advantages offered by CS use such as explaining the new words, terms,
understanding the lessons, creating relaxing and joking atmosphere in classroom, engaging
students’ participation in some speaking activities and saving time, there remained some
obstacles. Receiving lower marks, more comments and feedback from teachers and a lack of
language skill improvement becomes the main problems for those students who often use or
use too much CS in English speaking classes. Therefore, making use of the pros and limiting the
cons of CS in English speaking activities are indeed necessary to enhance English learning

process.

Based on the findings, discussion and conclusions of this study regarding the students’
use of CS in English speaking classes, it can be seen that CS might create a chance for learners to
develop their language as CS makes it possible to clearly transfer messages from the speakers to
the hearers. In addition, it helps learners feel more comfortable in language classroom, which
helps them become more active in English speaking activities and make their learning process
become more effective. Nevertheless, students should consider the integration of CS into their
language learning process. How much could they use CS in English speaking class? In what
way can they combine the first language and the foreign language to make full use of it? Those

questions should have been answered by those who know how to use CS properly.
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APPENDIX A:
QUESTIONNAIRE FOR STUDENTS TO INVESTIGATE THEIR PERCEPTION AND
ATTITUDES TOWARDS THE CODE-SWITCHING USE IN ENGLISH SPEAKING
CLASSES AT UNIVERSITY OF FOREIGN LANGUAGES, HUE UNIVERSITY

This questionnaire is designed to collect data for the research “INVESTIGATION ON CODE-
SWITCHING AT ENGLISH SPEAKING SKILL CLASSES AT UNIVERSITY OF FOREIGN
LANGUAGE, HUE UNIVERSITY”. It would be of great help if you could provide your
information and fully answer all the following questions by putting a tick (v') for your choices.
All the information given by you will be kept confidentially and used for this research purposes

only. Your cooperation plays an important part in the research’s success. Thank you very much!

A. Personal information: please give some personal information for the following

questions:
1. Gender: O Male O Female
2. Which year are you in:
O The 1st year O The 2 year O The 3 year O The 4t year
3. How many years have you learned English before attending this course ?
O 1-2 years 0O3-5 years O 6-9 years O over 9 years

4. Where are you from?
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O Hue City O Outskirt of Hue O other provinces

B. Answer the questions:
Please answer the following questions by putting a tick for your choices:

1. Students’ understanding of code-switching (CS) in English speaking class?

(1-Strongly disagree  2- Disagree 3- Neutral 4- Agree 5- Strongly agree)
Definitions 1 2 3 4 5
a CS is the alternation in the use of two languages ( or even | U 0 0 0 0
more) in the same discourse within words, clauses, or
sentences (Grosjean, 1982)
b CS is a set of conventions for converting one signalling | U 0 0 0 0
system into another (Crystal, 2003 cited in Azam, 2013)
c CS are defined as forms of spoken language in the process | | U | U |0 |0
of their learning initiate, generalize and reinforce special
types of relationship with the environment and thus create
for the individual particular forms of significance
(Bernstein, 1971)
d CS is a common term for alternative use of two or more | U | U | L |0 |0
languages, varieties of a language or even speech styles
(Hymes, 1974)
Distinguishing Code-switching from loan words
The following examples show the use of Code-switching. 1 2 3 4 5
a Could you open the book, cdc em! o (o (g o |0
b I'm going to Hanoi tomorrow, di di (showing the tiredness) | U 0 0 0 0
c - Could you please show me the way to the railway |- | |0 |1 |0
station?
- Are you Vietnamese?
- Yes. Diing roi. That vui khi gap dwoc mot nguroi Viét &
day
d - Hi, moi nguoi. I am a new student here (in an English | L | U |0 |0 |0
club)
e - Why were you absent from school yesterday, Mai? 0 0 0 0 0
- I have been to a beauty’s salon. I have just x0 I5 tai ( ear
piercing)...
e - What are some specialities in your hometown, Hong? o (o (o o jo
- There is a variety of foods like biin bo (beef noodle), che
(sweet soup), bdnh béo, binh loc, and so on.
Reasons for student’s code-switching use in English speaking class
(1-Strongly disagree  2- Disagree 3- Neutral 4- Agree 5- Strongly agree)
1 2 3 4 5
a A lack of vocabulary in the second language requires the | U 0 0 0 0
students to use CS (the first language) (e.g. I have just x4 [0
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tai ...)
b Being free and more comfortable to express Ss” emotional | [ 0 0 0 0
feelings in their everyday language (the first language)
(e.g. What a boring day! Uhm, chin nhw con gidn (I was
bored to death)

c Quoting or saying a famous expression in the first 0 0 0 0 0

language (e.g.
-I don’t know how to deal all these problems.

-Don’t worry! Cdi kho 16 cii khon (Adversity is the mother of

wisdom)

d Interjection (inserting some empty words, or sentences: 0 0 0 0 0
e.g. Dg, I understand what you (the teacher) say)

e Repetition of some words for clarification (e.g. Could you | [ N N o (0
tell me what com hén means in English, com hén nghia la gi?)

f Making the speech more fluently and fast 0 0 0 o (O

(e.g. The speaking topic today is Love. When you love two
persons at the same time, what will happen?

- Ldm moi toi nam khong, it means you won't be loved by
anyone.

4. Frequency of students’ code-switching use in English speaking classes

(1-Strongly disagree  2- Disagree 3- Neutral 4- Agree 5- Strongly agree)
1 2 3 4 5
a I never use CS in English speaking classes o |0 0 0 U

b I seldom use CS in English speaking classes (once or twice | | U N b 0
during two periods)

c I sometimes use CS in English speaking classes (4-5 times | [ 0 0 0 0
during two periods)
d I often use CS in English speaking classes (6-8 times during | 1 | U N N 0
two periods)

e I always use CS in English speaking classes (more than 9 | U 0 0 0 0
times during two periods)

5. In which stage of the speaking lesson do you use CS?

| W
O

a Pre — speaking lesson (when participating in some | -/ | L | [
brainstorm activities)

b While-speaking lesson ( when discussing or talking or | U 0 0 0 0
presenting

c Post —speaking lesson g |0 (o (o (0

6. Types of code-switching are used by students” in English speaking classes
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(1-Strongly disagree  2- Disagree 3- Neutral 4- Agree 5- Strongly agree)
1 2 3 4 5

Inter-sentential switching- occurs outside the sentence or | U 0 0 0 0
the clause level in English classes.
E.g. - Please install this software, I think it goes smoothly.

-What do you mean? N6 chay muwe6t lam!
Intra-sentential switching- occurs within a sentence or a 0 0 0 0 0
clause in English classes.
E.g. I feel tired today, mét mudn chét di diroc!
Tag switching- occurs either a tag phrase or a word, or | U 0 0 0 0
both in English classes.
E.g. If you finish your homework, please give me a hand,
ai da!

7. Benefits of code-switching use in English speaking classes

(1-Strongly disagree  2- Disagree 3- Neutral 4- Agree 5- Strongly agree)

1 2 3 4 5
a CS helps us explain new words in some cases 0 D 0 D 0
b CS helps us explain grammatical points 0 D 0 D 0
c CS helps us give instructions about activities o o g
d CS helps us check for understanding lessons y N y U D
e CS helps us give comments to other students 0 D 0 D 0
f CS helps us make a joke with other students D 0 U 0 U
g CS helps us make a discussion with other students more | | L | L |0 | [

easily.

h CS helps us do translation tests more easily. 0 D 0 D 0

8. Challenges of students’ code-switching use in English speaking classes
(1-Strongly disagree  2- Disagree 3- Neutral 4- Agree 5- Strongly agree)
Teachers’ evaluation:

1 2 3 4 5

a We are not allowed to use CS (the first language) in [ | | |0 |0
English speaking class

b We are not supported by teachers when they use CS in | U 0 0 0 0
English speaking class

c We are often given comments or feedback to avoid using | | U N N 0

CS in English speaking class

d We always get low marks because of CS use in English | U 0 0 0 0
speaking class.

e Using CS in English class cannot improve our speaking | | U N N 0
skills
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f The use of CS makes us too depend on L1 in the foreign | U | |0 |0 |0
language learning.

9. What are students’ consequences of the CS use in English speaking class

1 2 3 4 5

a Foreign language abilities of students are limited because | [ 0 0 0 0
they often use CS in English speaking class

b A lack of confidence in English speaking 0 0 O O 0

c A lack of fluency in speaking English to other students or | U 0 0 0 0
teachers in English speaking class

d Students often obtain low scores in testing or exams if they 0 0 O a g
use CS too many times.

e Students feel nervous or anxious if they use CS in English | U 0 0 0 0
speaking class.

f Students could improve speaking skills by using CSincase | U | | U |0 |1
they have some difficulties in spelling new terms or new
words

10. Students’ suggestions on code-switching in English speaking classes

(1-Strongly disagree  2- Disagree 3- Neutral 4- Agree 5- Strongly agree)
1 2 3 4 5
a To avoid misunderstanding in a conversation, code- 0 0 0 0 0

switching shouldn’t be used when you communicate with
foreigners who have different culture

b Code-switching should be used as an integral part of 0 0 0 0 0
English lessons

c Use Code-switching in a certain case when you have a o (o g o g
difficulty continuing a conversation in the target language.

d Before using CS you should consider the linguistic 0 0 0 0 0
competence, background and social situations carefully.

e Code-switching shouldn’t be used in English classes o (o g o g

because of the decline in the standards of English

f Code-switching can help students improve the 0 0 0 0 0
communication skills in presenting in front of public

APPENDIX B: INTERVIEW QUESTIONS

Interviewee: ............oociiiiiiil Intended duration: .............. mins
University: .........ocooiiiiin, Interview began: ...................... Date: .......oooooiiiinnn,
Interview finished: .................... Location: ........ccooviviii. Actual duration: .............. mins

1. Do you usually use code-switching in your English speaking class? Why or why not?
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2. If not, why should not students use Vietnamese in English speaking class?

3. If yes, in what situations students should use Vietnamese in English speaking class?
(Prompts: explaining new words/explaining grammatical points/giving instructions...)
(Prompts: in what situations it is especially advisable for students to use Vietnamese?)
4. Why should students use Vietnamese in these situations? (Prompts: help students understand

better/save time...)
5. How often should students use Vietnamese in English speaking class? (Prompts:
rarely/sometimes/frequently...)
6. What advantages do you get when using code-switching in English speaking class?

7. What difficulties do you often have when using code-switching in English speaking class?
8. What are your suggestions on the code-switching in English speaking class?

IN THE CLASS OBSERVATION

APPENDIX C(1)- CODE-SWITCHING USED BY THE FIRST-YEAR STUDENTS

No. Code-switching Types of CS

1. Today [, I tell you about my best friend, ban thin ha? Intra-sentential

2 Noi 6, la accommodation, diing khong? Intra-sentential
Hau het 1t od moi N t of e diduli 1

3. dau hét tat ca moi nguoi la most of people, di du lich, go to trave Intra-sentential
or study

4. I feel happier. Can you tell me more, dwgc khong...? Intra sentential

5. Then you can give your opinion. Dirng ndi dai qud. Inter-sentential

6. Who will talk? Dagi dién mot ngueoi noi Inter-sentential

7. Being dependent makes everyone nervous. Con chi nita khong? | Inter-sentential

8. Trudc tién néi vé study ¢ diu, school ndo, future job la cdi gi Intra-sentential
Making friends pl i tant role i le’s life. Biy gio

9. aking friends plays an important role in people’s life. Bay gio | .
minh cho vi du.

10. | I would like to tell you about my friends. Hoi cdi chi triedc he? Inter-sentential

11. My best friend comes from Thanh Hoa, dia chi md hé? Inter-sentential

12. | A, where is she from? Extra-sentential

13. Let make a converstion. Lam hoi thoai 4 nguwoi a? Inter-sentential
Today we will talk about the friendship. Ban hoi hay minh hoi _

14. . Inter-sentential
trieoc?

5. I thiltlk frie?ndshi.p is very necessary in our life. Xong roi. Extra-sentential
Making friends is good way.

16. | What do you think about friendship? Noi giéng nhw c6 néi... Inter-sentential
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17. Ban than la nguwoi play and understand duoc. Intra-sentential
18. We know each other, biét nhau, hodc quen nhau...about 10 years | Intra-sentential
19. | We have known each other, diing thi Hién tai hoan thanh cho. Inter-sentential
20. Rira thi We have known each other for 10 years. Extra-sentential
Hoém qua ¢ dy cé chuyén bay vio SG, la yesterday she flew or
21. 1 4 ¥ 4 y Y Intra-sentential
travelled to SG by plane?
Today I will introduce my best friend, i minh néi, her name is .
22. Extra-sentential
Lan.
23. | Minh sé héi tén cho? No, you will ask me first. Inter-sentential
Sau d6 ban hoi, tén gi, quen dirgc bao ldu, what's her name? How )
24. » Inter-sentential
long have you known each other?
What's your best friend’s name? How long have you known )
25. iy Inter-sentential
each other?néi rira dwocchwa?
My best friend is Nhi. We’ve known for 5 year. Néi dai néi khan .
26. , Inter-sentential
riea.
27. She is the first year student, ndm thir nhdt, at the university. Intra-sentential
28. Xong roi hoi, which university is she studying at? Extra-sentential
29. | Sau dé héi, how long have you known each other? Extra-sentential
30. | Open the book, hom ni hoc Unit 3 rdi Extra-sentential
Decribe a special thing in your life. Minh mdi mé ddu, chwa mo )
31 P Intra-sentential
32. Special thing Ia cdi chi hé? Intra-sentential
33. A special gift, nhi la, a book, a smartphone, a watch? Extra-sentential
34. Initial nghia la ban ddu ding khong? Intra-sentential
35. “Some international organizations” phdi néi gi hé? Intra-sentential
36. | We have to say about some clubs, gém thanh vién, hoat dong Intra-sentential
37. Thi ndi there are 15 members in our club, they are students Extra-sentential
They often do some voluntary work at weekend, such as clean )
38. . IR Extra-sentential
the streets and rivers, xong rdi thi...
39. | They support our school’s activities, lam gi hé? Intra-sentential
What is the name of the organization “Sao Bac Dau”? ndi tén )
40. L s Inter-sentential
tiéng Anh hay tiéng Viét riea?
How many people are there in this organization? 300 ngu0i, .
41. b Inter-sentential
hay 8-9 tram
42. This organization is located in Hue, a ciia Dai hoc Hué’ Inter-sentential
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43. | Which skills? Kij niang chi mi? Inter-sentential
They organize some activities, for example, games, cdc hoat )
44, ) o Intra-sentential
dong ngoai khéa, ...
45. | They organize cic budi thién nguyén Intra-sentential
46. They organize outdoor activities, hoat dong ngoai troi Intra-sentential
47. | They can dance, sing, cic kiéu logi do... Intra-sentential
48. | When was this organization founded? In October, nim midy he? | Inter-sentential
49. | Kij ning gi nhi? Leadership skills Inter-sentential
Could you tell me some tips to make friends with other i
50. o Extra-sentential
people? Meo dy!
51. If I am a, kiéu nguoi khép kin, quiet person Intra-sentential
52. If I am a shy people, cau ni noi trede Inter-sentential
53. | Describe a personality vi Hobbies Extra-sentential
54. If I receive a lot of information, minh khong biét néi gi. Inter-sentential
55. Hoi la society, diing khong? Intra-sentential
56. It’s easy to interact, nghia la? Intra-sentential
57. Get more opportunities to kiéin viéc lam. Intra-sentential
58. | Have more opportunities, to get a job, ko nhé ghi sao nira. Inter-sentential
Con bat kip sy phdt trién ciing duoc, to keep up with the )
59. Inter-sentential
development
60. T6i chwa c6 co hgi, nhing in the future I will have Inter-sentential
61. In your country, do students have art class, hoc vé ¢ truong? Inter-sentential
Yes, they learn it in primary school va secondary school )
62. Extra-sentential
students duoc...
63. They are taught drawing, mjj thudt. Intra-sentential
Hoi di! I think Yes, in my opinion, art class in school helps
student relax, improves drawing skill and makes students .
64. Extra-sentential
happy.
65. Tiéu hoc la elementary hodc primary school? Intra-sentential
66. Do students learn much art at trieong tiéu hoc? Intra-sentential
Yes, primary school and junior high school students are taught )
67. , N Intra-sentential
how to draw, diing khong c6?
Does your country have a traditional type of art? Kiéu nghé i
68. o, Inter-sentential
thudt do
69. | Tell what material do people use to make it? Inter-sentential
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I think it's made of oil material, tranh son ddu la sao?
70. | Oil painting , chic rita. Extra-sentential
71. | Héi tiép, so is it important to have art class at school? Extra-sentential
I will take glasses. Why? Because I can’t see anything without
72. S ae 1Al oA Extra-sentential
glasses. Kinh la vit dic biét cua toi.
73. You have bring one thing with you, Cuia di thay nguoi Inter-sentential
Con minh, I will take smartphone maybe because I can’t contact )
74. Extra-sentential
someone
75. | You have to answer question. Moi dita ghi 1 ciu Intra-sentential
Hoi giong nhw c6 noi: What will you bring with you when the i
76. Inter-sentential
storm?
7 What do you like to draw? I ol
" | T6i chuea ¢6 co hgi, but in the future I will draw a portrait ntra-sententia
78. You can draw whaever you like, ngoagi trit, landscape Extra-sentential
Hi Thu, do children in your country have art class at school? i
79. o Inter-sentential
Hoc ve o trieong?
80. | Do they join the art class at school? C6 khong nhi? Inter-sentential
. Cé ma. Yes, in my primary school and secondary school, -
' students are taught how to draw. Extra-sententia
0 U, 1 remember students are taught about famous artists and -
" | how to draw. How about your school? Extra-sententia
23 Minh chon 1 trong 3 chii dé ni théi. In my opinion, art class in -
" | school helps student relax, improve drawing skills Inter-sententia
84. | And art makes students happy. Hoi lai di! Inter-sentential
I know they don’t like drawing, but they want to see other .
85. drawi - Inter-sentential
rawing. Sao nita:
86. Cdu ni ne, in primary school students study art. Extra-sentential
87. It’s established in & ddy a? Intra-sentential
88. It’s established in 2010. Néi nim thoi. Inter-sentential
89. Have you finished? Yes? ban xong chia? Inter-sentential
90. | I'will tell you about phobia, ndi dm dnh Inter-sentential
91. Which problems does the only child, con mét, have? Extra-sentential
92. | Any thing else? Con gi khong hé? Intra-sentential
93. | Why do people scare something? Vi sao s¢? Inter-sentential
94, I think it’s a genetic problem. Di truyén. Many people in my Intra-sentential
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family are afraid of blood.
Right. Some people are afraid of dogs, vi viy, they cannot go
9s. . Extra-sentential
out at night. Others scare snakes.
96. Chiu, I don’t know. Extra-sentential
97. This video talks about phobia, trong video né néi vé sg may con Inter-sentential
98. Many people are afraid of ghost. Sg chi? Inter-sentential
99. | The best way to deal with phobia I7 ... Extra-sentential
100. | It makes them nervous, y minh Ia phobia Extra-sentential
101. | What are you afraid of ? Sg ma? Ko minh so l6n lén Inter-sentential
When I grow up, I am afraid of...bita nay I6n r0i, thi sg cd, sg i
102. | 14 , N Inter-sentential
on, so trueong thanh
Suy nghi measure nao! Which one do you think is more )
103. » Extra-sentential
common?
In my opinion people are afraid of dogs, people, public
104. . S Inter-sentential
speaking, so chi nira hé?
The best way to deal with is that people can find their family’s )
105. x Intra-sentential
support, ho trg
106. | It makes them confident, y minh sy ho trp Inter-sentential
A lot of people have phobia with public speaking, néi trueéc
107. f A4 Inter-sentential
ddm dong
I am afraid of listening story about ghosts, minh sg nghe chuyén .
108. | .- Inter-sentential
Play the role as a doctor and a patient dealing with the phobia )
109. . ) . Inter-sentential
disease. Déng vai a?
I have some phobia, I scare something, I don’t know .
110. | How did you feel? cdi nay khdng trd loi hién tai ma qud khib cho? | Iter-sentential
111. | I felt nervous. Ding khong? Inter-sentential
112. | Tra loi xong thi noi Why should I do now? Intra-sentential
113. | I'should prepare something, trinh bay Iy do ha? Inter-sentential
114. | Roi hoi bdc si: “ What are you worried about your phobia?” Intra-sentential
I'have a phobia, I scare of public speaking, I feel so nervous
115. | when I stand in front of many people. My heart beast quickly, | Extra-sentential
I am so nervous, [ fail, hay fell he?
116. | Fail That bai dy Inter-sentential
117. | So could you give some advice? Khuyén di! Inter-sentential
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118. | Nhung what do I do to solve that problem? Extra-sentential
In front of mirrors, girong, you should repeat something many .
119. : Extra-sentential
times.
Describe, md td, something that’s very important and )
120. . . . Extra-sentential
contribute to improve your life.
121. | It's very important to me, cdi chi hé? Inter-sentential
122. | T'have a habit of collecting things. Hoi di. Inter-sentential
What do you collect? A what kind of things do you often )
123. Extra-sentential
collect?
124. | If storm occurs in your city, what will you collect? Trd loi di! Inter-sentential
I will collect smart phone, because it la phirong tién duy nhat, to .
125. Intra-sentential
contact other people
And they can know my problems and where I am, minh mudn .
126. ‘: Extra-sentential
noi
127. | and they know my situation, ndi thém chi nira? Inter-sentential
128. | I think so, minh nghi giéng ban. Inter-sentential

IN THE CLASS OBSERVATION

APPENDIX C (2): CODE-SWITCHING USED BY SECOND-YEAR STUDENTS

1. Do you know any aphorism, la gi nhi? Inter-sentential
We use aphorism, cdch ngon hay ngan ngir, to express wisely our .

2. .. Extra-sentential
opinion.
Today I will talk about some extreme sports such as cliff diving,

3. . . e N ” Extra-sentential
rappelling, sky diving, parasailing, it means “du liron

4. Can you describe this kind of sport, di lwgn, I can’t imagine. Extra-sentential
What about “rappelling”? Mountain climbing? Nghia la leo .

5. doe? Inter-sentential

oc?

What do you think about criminal identity theft nowadays?

6. 5 Extra-sentential
a ha, a common problem.
Is there any technology that can be used to help people avoid ,

7. N Intra-sentential
gi nhi, phishing?

8 What are the effects of space exploration? Dé tai nay hoi kho do! Inter-sentential
We are divided into four groups: Groups 1-Finance and .

9. Inter-sentential
Economy; Groups 2- Envornment, Group 3 Innovation and
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Development; Group 4: Human Relations. Boc xam di!

IRIS, LADEE, kh6 hiéu, Interface Region Imaging Spectograph

exaggeration: ndi phong dai, né’

10. Intra-sentential
Asteroid mining, means stars exploration, khdm phd thién thach i
11. , , . Intra-sentential
chit, that’s right?
12. | Space problem, vé 6 nhiém khong gian space pollution Intra-sentential
13. | Minimize Giam thiéu, giong nhw han ché Inter-sentential
Mission of solving background pollution like debris, satellites, .
14. N . Inter-sentential
con gi nira khéng?
15. | Eupheumism nghia la gi? Inter-sentential
Use some word to reduce the feeling, néi giam la mot cich néi dé .
16. . Inter-sentential
gidm nhe...
17. | For example, die, pass away, qua doi Intra-sentential
18. | bang ha is used for emperor Intra-sentential
19. to meet his ancestor, vé vdi t6 tién Inter-sentential
20. | restin peace, stay in peace, yén gidc ngan thu Inter-sentential
21. | go to the paradise, means [én thién duong Intra-sentential
72, | Weuse Eupheumism [07 hay y dep Inter-sentential
23 Tiép theo, to PR or persuade customers buy products Intra-sentential
Some examples of slang in Vietnamese; swong swong, FA, tré )
24. N Intra-sentential
trau, OK?
Here are some examples of jargon, Slang, tiéng long, .
5. Intra-sentential
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