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Abstract. As an alternative to written corrective feedback, model texts as a feedback instrument (MTFI) 
have been deployed to facilitate English as a foreign language (EFL) writing for almost two decades. 
However, past MTFI research mainly focused on narratives over a three-stage task including composing 
(stage one), comparing (stage two), and rewriting (stage three); expository writing still receives insufficient 
attention, especially in the Vietnamese context. Moreover, EFL learners’ affective engagement with MTFI 
and its relationship with writing performance are largely underexplored. This study aimed to address 
these gaps by employing a quasi-experimental design with the participation of 68 Vietnamese EFL 
undergraduates who were assigned into a control group (N = 33) and a modeling group (N = 35). While the 
modeling group compared their original draft with a given model in stage two and completed a 
questionnaire in stage three, the control group did not. The results showed that the modeling group 
significantly outperformed the control group in the overall writing score. Additionally, Exploratory Factor 
Analysis and repeated measure correlations revealed that the learners’ affective engagement with MTFI 
was generally positive, which was substantially associated with their overall writing performance. This 
study also entailed discussions on theoretical, methodological, and pedagogical implications that might be 
of great value to researchers and education stakeholders. 

Keywords. model texts, expository writing, Vietnamese EFL learners, affective engagement, writing 
performance, relationship 
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1.         Introduction 

 Defined as well-crafted compositions that correspond to learners’ ages, proficiency 
levels of the target language, and educational backgrounds (Cánovas Guirao et al., 2015), model 
texts have been deployed as a feedback instrument in English as a foreign language (EFL) 
writing classrooms (Hanaoka, 2007; Kang, 2020, 2023) for the past two decades. This 
instructional approach encompasses three main stages: i) students compose a text based on a 
given topic and write down the issues they face, ii) students compare their draft with a 
provided model, and iii) students rewrite their text on the same topic. It is beneficial to EFL 
learners in many ways: enhancing metalinguistic awareness, promoting autonomous learning 
(Hanaoka, 2007), directing attention to both micro-level (e.g., lexis, grammar) and macro-level 
(i.e., content, organization) writing features (Kang, 2020, 2023), and improving writing 
performance (Tieu & Baker, 2022; Wu et al., 2023). Practically, model texts as a feedback 
instrument (MTFI) could lessen teachers’ workload by reducing the need to provide written 
corrective feedback (WCF) (i.e., error corrections) (Hamano-Bunce, 2022). 

 Despite such affordances, studies on MTFI mainly focused on learners’ noticing and 
incorporations of features in models (Cánovas Guirao et al., 2015; Hanaoka, 2007)or text quality 
(Kang, 2020; Wu et al., 2023). It seems that none, to date, has comprehensively delved into their 
affective engagement with this writing approach. It is essential to zero in on affective 
engagement because this aspect has been demonstrated to affect language learning (Fredricks et 
al., 2004). Previous research attempted to explore either learners’ perceived usefulness of MTFI 
(Kang, 2020, 2023) or task motivation (Lázaro-Ibarrola & Villarreal, 2021; Roothooft et al., 2022). 
However, these dimensions, when examined separately, only partially reflect affective 
engagement with feedback which is conceptualized as learners’ willingness, emotions, and 
perceived usefulness towards the writing task (Fan & Xu, 2020). Moreover, most MTFI studies 
on motivation employed narratives; scholarship on expository writing, an important genre in 
higher education (Yang et al., 2023), is still scarce, especially in the Vietnamese context. 
Additionally, the correlation between EFL learners’ affective engagement with MTFI and their 
writing performance is still under-researched. Thus, further explorations are highly warranted 
to address these gaps. 

2.        Literature review 

2.1.        Expository writing 

Exposition, a form of writing, necessitates the writer to present ideas, arguments and 
evidence regarding different facets of a problem (Yang et al., 2023). This type of writing 
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encompasses various sub-genres such as causes, solutions, (Ludine & McCauley, 2016), and 
argumentation (Beers & Nagy, 2011). In EFL contexts, particularly in tertiary education as 
students advance academically, expository writing holds significant importance (Yang et al., 
2023). It demands language learners to produce linguistic elements of greater complexity than 
narratives (Ludine & McCauley, 2016), serving as a crucial means for them to put their 
knowledge into practice (Nippold, 2016). Nonetheless, there has been insufficient focus on this 
genre of writing (Yang et al., 2023), especially in MTFI tasks. 

2.2.        Theoretical support for MTFI 

 The employment of MTFI is mainly framed within the Output Hypothesis (Swain, 
1985), which entails three functions: noticing, hypothesis testing, and metalinguistic processing. 
These functions align accordingly with the three stages of MTFI and are reinforced by the 
Noticing Hypothesis (Schmidt, 1990, 2001)and the Input Hypothesis (Krashen, 1985). In stage 
one, learners compose a text (output) and think about the problems they encounter (noticing). 
In stage two, they read and compare given models with their draft, from which they look for 
possible solutions to the previous issues or for new features (noticing). They use models as 
feedback or comprehensible input, which is necessary for learning to occur (Krashen, 1985), and 
evaluate whether the input is appropriate (hypothesis testing). In stage three, learners try to 
recall their noticing (metalinguistic processing) and incorporate the noticed features or solutions 
in models into their rewritten text, which may lead to learning uptake or gains. Indeed, the 
Noticing Hypothesis (Schmidt, 1990, 2001) argued that more noticing would promote more 
learning. 

2.3.        Learners’ affective engagement with MTFI 

 Affective engagement is referred to as learners' attitude to feedback (Ellis, 2010), which 
can be captured via three sub-constructs: affect, value, and interest. Fan and Xu (2020) considered 
students' emotions when receiving and reading feedback as affect, the usefulness of feedback as 
value, and willingness in the participation with feedback as interest. 

2.3.1.     The affect dimension 

In 2007, Hanaoka attempted to explore the affect dimension of affective engagement in 
an MTFI study. The author asked 37 Japanese EFL learners at a university to rate on a scale of 
1.0 (not at all) to 5.0 (very much) to indicate how eager they were when reading two models. ’It 
was found that the students perceived the model texts positively. However, García Mayo and 
Loibi Labandibar (2017) reported an opposite finding in a study with Spanish EFL young 
learners. After exposure to two model texts, the motivation of 40 participants was found to be 
negative, largely due to the fact that they found the models to be difficult to understand. 
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The two studies above only measured EFL learners' emotions via a one-shot scale. 
Lázaro-Ibarrola and Villarreal (2021) attempted to gauge learners' motivation multiple times 
across the three stages of MTFI. Dividing 24 Spanish EFL learners (aged 10-11) into two groups: 
modeling group (six pairs) and task-repetition group (six pairs) and adopting a three-stage task, 
the authors aimed to explore the learners' motivation in both task conditions. While the 
modeling group received two models for comparison in stage two, the task-repetition group 
only rewrote their narrative draft. Motivation thermometers (i.e., a single 10-scale item 
representing learners' level of motivation with 1.0 being the lowest and 10.0 being the highest, 
accompanied by a list of reasons for students to choose from) were administered before and 
after the main task in the first two stages. The results showed that motivation was generally 
high in both groups; moreover, while motivation remained quite the same in the task-repetition 
group, it dropped in the modeling group. These findings were supported by Roothooft et al. 
(2022) who also reported that EFL learners' motivation after model-text exposure declined 
slightly (7.60 to 6.50, out of 10.0). The reason could be attributed to the learners’ belief that they 
were expected to write something as good as the models (Lázaro-Ibarrola & Villarreal, 2021). 

In general, previous MTFI research reported mixed findings about EFL learners' 
feelings and emotions. Furthermore, these studies focused solely on narrative writing; the affect 
dimension in expository writing is not discovered yet. Therefore, more scholarship should be 
performed to shed light on these issues. 

2.3.2.     The value dimension 

A small number of expository MTFI studies have attempted to explore this dimension 
of the affective engagement. For example, Kang (2020) probed into how 20 Korean EFL learners 
(Grade 11) perceived the usefulness of two argumentative essays. The author asked the 
participants to rate the models on a scale from 1.0 (not useful at all) to 5.0 (very useful). The 
results indicated that the learners found MTFI quite useful for enhancing their writing (M = 
3.70, SD = .97). Three years later, Kang (2023) conducted a similar study, yet with the 
participation of 33 Korean EFL undergraduates. He reported that over 78% of the learners 
agreed that the models helped them improve their draft. These findings were supported by 
Nguyen and Le's (2022) research. The authors interviewed about 18% of 27 Vietnamese 
participants who were exposed to two argumentative essays. It was found that all interviewees 
held a positive view towards the usefulness of these models.  

Consequently, it can be inferred that expository MTFI was perceived as useful by EFL 
learners. However, since scholarship on this aspect is still very limited, further research needs to 
be conducted to provide insights into how EFL learners value MTFI. 
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2.3.4.     The interest dimension 

Prior research on MTFI primarily concentrated on the value and affect aspects of 
affective engagement. The interest dimension, which is regarded as learners' willingness in 
participating in the feedback activity (Fan & Xu, 2020), has not been sufficiently addressed yet. 
In other words, whether students are willing in the MTFI task or not still remains largely 
unanswered, which warrants further investigations. 

2.4.        The effect of MTFI on learners’ expository writing performance 

 Research on MTFI and learners’ overall score performance regarding expository writing 
is relatively limited. Kang (2020) attempted to explore this dimension in a study with 40 Korean 
EFL learners (Grade 11) divided into a control group (N = 20, self-editing texts) and a modeling 
group (N = 20, comparing own texts with two argumentative models). The results showed that 
the modeling group significantly outperformed the control group in the overall writing. In a 
similar study, Kang (2023) also reported a substantial improvement in 33 Korean EFL 
undergraduates’ argumentative essays, though with a small effect size. One common limitation 
in these two studies is that the participants had already discussed ideas related to the given 
topic prior to the composing stage, which might have influenced the obtained outcomes. 

In Vietnam, Tieu and Baker (2022) also found considerable improvements in 
argumentative essays written by 19 Vietnamese undergraduates after a three-stage MTFI task. 
However, the posttest was organized three months after the pretest due to the Covid-19 
pandemic. During that time, the learners might have been exposed to other kinds of input or 
techniques, which cast doubt on the reliability of the outcomes. Also conducting a quasi-
experimental study in Vietnam, Nguyen and Le (2022) reported that MTFI considerably 
improved 25 Vietnamese EFL learners’ overall writing scores. In a more recent study in China, 
Wu et al. (2023) examined the impact of MTFI on 40 EFL undergraduates. After being exposed 
to two argumentative models, the students considerably improved their writing performance. 
However, the magnitude of these significant outcomes was not clear as effect sizes were not 
reported. 

2.5.        The relationship between learners’ affective engagement and their writing performance 

 In second language (EFL) research, affective engagement can be a good predictor of 
academic performance (Fredricks et al., 2004). This relationship in the MTFI scholarship, 
nevertheless, is still scarce. To date, only one study attempted to explore the correlation 
between learners’ perceived usefulness of MTFI and their writing scores. Kang (2023) employed 
a five-point Likert scale questionnaire to capture 33 Korean EFL undergraduates’ attitudes 
towards MTFI. The relationship between the learners’ attitudes and their overall writing 
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performance was measured using Pearson coefficient values, which showed a significant 
correlation (r = .54). However, perceived usefulness is only a part of affective engagement; the 
whole concept of this engagement type is not discovered yet. Additionally, the questionnaire 
used in Kang (2023) was not validated via statistical analyses yet, which might cast doubt on the 
obtained outcomes. 

 Taken together, it can be indicated that MTFI had the potential to enhance EFL learners’ 
writing performance. However, their affective engagement with MTFI and its relationship with 
the overall writing, especially regarding expository compositions in the Vietnamese context, are 
still underexplored, which warrants further research. 

3.          The present study 

The literature has underscored several important gaps in previous MTFI research. The 
present study aimed to offset these limitations by examining the extent to which Vietnamese 
EFL learners engage emotionally with MTFI and measuring the correlation between their 
affective engagement and writing performance. Thus, three research questions were addressed: 

1. To what extent do Vietnamese EFL learners engage emotionally with MTFI? 

2. To what extent does MTFI impact the learners’ overall writing performance? 

3. What is the relationship between the learners’ affective engagement and their overall 
writing performance? 

4.        Methodology  

4.1.        Context and participants 

 The participants in this study were 68 EFL learners at a private college in Vietnam. 
They were 54 males and 14 females, from 18 to 23 years old, from two intact EFL classes 
instructed by the same teacher. The aim of the course was to help the students achieve the 
target English level required for their chosen disciplinary specializations, which was B2 
(Common European Framework of Reference for Languages). In this course, the students also 
learned how to write an expository paragraph. 

 The general proficiency level of the students in two classes was similar (generally B1), 
as indicated by the Quick Oxford Placement Test (UCLES, 2001), which contained 60 questions 
related to vocabulary and grammar. This test was chosen as it was a standardized test, the 
outcomes of which could be good indicators of EFL learners’ proficiency levels (Vasylets & 
Marín, 2021). Thus, the classes were randomly divided into a control group (N = 33) and a 
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modeling group (N = 35). All participants joined the research on a voluntary basis and agreed to 
sign a consent form. 

4.2.         Research design and materials 

 This study was conducted following a quasi-experimental design with a pretest and a 
posttest over a three-stage task. Both groups attended the first (pretest) and third (posttest) 
stages. The disparity between the two groups lied in the second stage; that is, while the 
modeling group were given a model as comprehensible input with which they compared their 
writing, the control group did not join this stage. 

 The research materials included a writing prompt, a model text and a questionnaire. 
The prompt, adopted from Nguyen et al. (2024), required the participants to compose a 
paragraph (around 120 words in 25 minutes) to suggest solutions to the problem of littering in 
urban areas, which followed the course’ syllabus. As for the model text (see Appendix), it was 
also adopted from Nguyen et al. (2024) and reviewed by two other experienced Vietnamese EFL 
teachers,  owning a master’s degree in English Language Teaching, to confirm its 
appropriateness for the target learners. One model was administered instead of two because it 
could lessen the students’ cognitive burden, address classroom time constraints, and help them 
stay more focused on the given task (Nguyen et al., 2024). Regarding the questionnaire, it 
consisted of 12 items using five-point Likert scale (from 1, strongly disagree, to 5, strongly agree), 
about three sub-constructs of affective engagement with feedback: interest, affect and value. The 
first two were adjusted from Fan and Xu (2020), and the third one was based on Kang (2023); 
the wording was adopted from Nguyen and Vu (2024). The questionnaire was reviewed by the 
second researcher and piloted on 10 students with a similar profile to the target learners; the 
language used in the questionnaire was modified following their feedback to assure its 
appropriateness and accuracy. The data, however, revealed that there were only two main sub-
constructs, with the interest (willingness) and affect loading on one factor (items 1-7) and value on 
the other (items 8-12) (see section 4.4). 

4.3.        Procedure 

 The study was conducted over a four-week period, with the first one spent on research 
announcement, the Quick Oxford Placement Test, paragraph consolidation, and biographical 
data collection. In week two, the students were asked to write a paragraph on the given topic, 
serving as a pretest. In week three, only the modeling group were provided a model with which 
they compared their original draft (noting down any similarities, differences and anything they 
considered useful in a sheet, either in English or Vietnamese). In the last week, both groups 
rewrote their paragraph on the same topic (posttest) without any prior notice. During the 
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paper-based tests, all participants were not allowed to have access to any other support. 
Following this, the modeling group completed the questionnaire in a Google Form format, 
which took them about 10 minutes. At the end of each session, the materials were collected by 
the class teacher. 

4.4.         Data coding and analysis 

 The data consisted of 136 written paragraphs and 35 questionnaires. The texts were 
graded based on a scoring rubric which was adopted from Nguyen et al. (2024). The rubric 
encompassed four criteria: content, vocabulary, grammar, and organization, each ranging from 
0 to 5.0 points. The researcher, along with a trained research assistant holding a master’s degree 
in Applied Linguistics, collaboratively scored three paragraphs r before coding 24 (18%) 
additional texts independently. The agreement proportion between the two coders was 83.3%, 
which was considered highly acceptable (McHugh, 2012). The coders discussed and resolved all 
rating differences before the researcher continued to grade the rest of the texts. Concerning the 
questionnaire, the researcher downloaded the response spreadsheets from Google Form and 
changed the scale labels (e.g., strongly disagree) to numbers (e.g., 1) accordingly.  

 The coded data were saved in an Excel spreadsheet before converted into SPSS version 
27.0 for analysis. Exploratory Factor Analysis (EFA) was performed to investigate the 
underlying structure of the questionnaire. Pearson coefficients showed that the items were 
correlated and there was no serious multicollinearity (all r values < .80). Kaiser-Meyer-Olkin 
(KMO) value of .805 and Bartlett’s test of sphericity (p < .001) indicated that the EFA was 
appropriate (Hair et al., 2019). Two factors were extracted (Eigenvalues > 1.0, factor loadings > 
.50), explaining 63.30% of the total variance (Hair et al., 2019): factor one (affect and interest, 
items 1-7) and factor two (value, items 8-12). Therefore, factor one was renamed as willingness 
and affect and factor two as value (see Tables 1 and 2). Cronbach’s value for factor one (α = .924, 
N = 7) and two (α = .77, N = 5) with total correlations > .30, demonstrated that the questionnaire 
was reliable with good internal consistency (Pallant, 2020). To answer the first question about 
affective engagement, descriptive analysis such as Mean (M) and Standard Deviation (SD) were 
used. As for the second question about the writing performance, the overall score (the average 
of all four criteria) was used, which was further examined by both descriptive and inferential 
analyses. Particularly, as the writing scores were not normally distributed (Shapiro Wilk tests, p 
values < .05), Median (Mdn) and Range were reported. Furthermore, Mann-Whitney U tests 
were employed to compare the scores between the two groups over the two testing times. The 
affective engagement score for each participant was calculated by adding the points from all 12 
items, with each item worth 5.0 points, yielding a total score range of 12 to 60. The correlations 
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were captured in R environment version 4.2.3 using the rmcorr package (Bakdash & Marusich, 
2017)  for repeated measure correlations (r).  

5.        Results 

 This section presents the results of the data analysis in response to the three research 
questions. It begins by outlining how Vietnamese EFL learners emotionally engaged with MTFI, 
followed by findings on the effectiveness of this instructional approach in enhancing learners’ 
writing performance. Finally, it showcases the interplay between affective engagement and text 
quality. 

5.1 Vietnamese EFL learners’ affective engagement with MTFI 

Table 1. Descriptive statistics for the affect and willingness construct  

(Fan & Xu, 2020; Nguyen & Vu, 2024) 

Statement M SD Loading 

1. I was willing to participate in the writing task using the model 
text. 

3.94 1.11 .69 

2. I was willing to read the model text. 4.29 1.02 .74 

3. I was willing to compare my draft with the model text. 4.23 .97 .76 

4. I was willing to rewrite my draft after comparing it with the 
model text. 

4.17 .92 .83 

5. I felt excited when reading the model text. 3.83 .95 .85 

6. I felt excited when comparing my draft with the model text. 3.80 .93 .83 

7. I felt excited in rewriting my draft after comparing it with the 
model text. 

3.71 1.05 .77 

General 4.00 .83  

Table 1 shows that the modeling group were willing to participate in the MTFI task (M 
= 3.94, SD = .11). They were also willing and excited to read the model text (M = 4.29 and M = 
3.83, respectively), compare their draft with the model (M = 4.23 and M = 3.80, respectively), and 
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rewrite their draft (M = 4.17 and M = 3.71, respectively). Therefore, it could be inferred that their 
emotions and willingness were positive during this writing task (General M = 4.0, SD = .83). 

Table 2. Descriptive statistics for the value construct (Kang, 2023; Nguyen & Vu, 2024) 

Statement M SD Loading 

8. Model texts were useful to improve my draft in general. 4.31 .76 .75 

9. Model texts were useful to improve my draft’s vocabulary. 4.14 .81 .81 

10. Model texts were useful to improve my draft’s organization. 4.06 .84 .65 

11. Model texts were useful to improve my draft’s grammatical 
accuracy. 

3.51 .92 .70 

12. Model texts were useful to improve my draft’s content/ideas. 3.89 .99 .52 

General 3.98 .63  

 Turning to Table 2, the modeling group believed that MTFI helped them enhance their 
overall paragraph writing (M = 4.31, SD = .76). Particularly, vocabulary was reported to be the 
highest contributor to the score improvement (M = 4.14, SD = .81), followed by organization (M 
= 4.06, SD = .84), content/ideas (M = 3.89, SD = .99), and grammar (M = 3.51, SD = .92). These 
results indicated that the participants perceived the expository model as a useful feedback tool. 

Overall, it could be concluded that the learners’ affective engagement with MTFI was 
generally positive. 

5.2. The impact of MTFI on Vietnamese EFL learners’ overall writing performance 

Table 3. Descriptive statistics for the overall writing performance by two groups 

Test Control Group (N = 33) Modeling Group (N = 35) 

Mdn Range Mdn Range 

Pretest 2.13 2.00 2.38 1.75 

Posttest 2.25 1.88 2.75 2.25 

Note: The minimum and maximum scores were 0 and 5.0, respectively. 
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 Table 3 demonstrates that both groups’ scores were quite low in the pretest (Mdn < 2.50, 
the average point). However, they achieved better writing performance in the posttest. Further 
analysis using Mann-Whitney U tests revealed that although their pretest scores were similar 
(Control Group Mdn = 2.13 and Modeling Group Mdn = 2.38; U = 566.5, p = .892), the modeling 
group significantly outperformed the control group in the posttest’ overall scores (Control 
Group Mdn = 2.25 and Modeling Group Mdn = 2.75; U = 320, p = .002). The effect size, calculated 
based on Field (2018), was medium (r = .38) following the guideline by Plonsky and Oswald 
(2014). Thus, it can be indicated that MTFI could significantly improve learners’ overall writing 
performance. 
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5.3.       The relationship between learners’ affective engagement and writing performance 

Table 4. The correlation between affective engagement and writing performance 
 r Degree of freedom p 95% Confidence Interval 

Affective engagement x 
writing performance 

.62 16 .006 [.22, .84] 

 As depicted in Table 4, there was a significant correlation between the learners’ 
affective engagement and their overall writing performance (r = .62, p = .006). Therefore, it can 
be indicated that how MTFI was perceived was considerably related to their overall writing 
performance. 

6.         Discussion 

 The present study’s goal was to examine Vietnamese EFL learners’ affective 
engagement with MTFI and their overall writing performance. It added insights into previous 
studies by tapping into expository writing, an important yet under-explored genre. 
Furthermore, it shed greater light on the extent to which the learners’ affective engagement with 
MTFI could predict their writing scores. 

6.1.        Vietnamese EFL learners’ affective engagement with MTFI 

 One notable finding in the current study was that the participants perceived MTFI quite 
positively, either in terms of willingness and interest or value. This outcome was in contrast with 
García Mayo and Loidi Labandibar (2017) who found that their learners’ task motivation was 
generally negative. One feasible explanation was that in the present study the model was 
comprehensible to the participants while the models in their study were deemed difficult for 
the learners to understand. Therefore, it could be indicated that model piloting before the 
intervention was pivotal, lending support to the need to consider “the content and the genre of 
the composition, as well as learners' age, proficiency level" (Cánovas Guirao et al., 2015, p. 65). 
However, the current research’s findings aligned with other MTFI studies (Kang, 2020, 2023; 
Roothooft et al., 2022) which reported positive task motivation. Such positivity could be 
attributed to the argument that models were regarded as a reliable source of positive evidence 
or solutions that helped mitigate learners’ writing problems (Kang, 2023). Moreover, models 
were also found to correspond to learners’ internal syllabus (Qi & Lapkin, 2001), which might 
contribute to their acceptance of MTFI. 

 



Jos.hueuni.edu.vn                                                                                                                 Vol. 134, No. 6B, 2025

 

17 

 

 

6.2.        Vietnamese EFL learners’ overall writing performance via the MTFI task 

 Another important finding lay in the modeling group’s writing performance over the 
three-stage writing task, which demonstrated a significant improvement. This result was in line 
with previous studies on expository MTFI (Kang, 2020, 2023; Tieu & Baker, 2022; Wu e al., 
2023). However, only Kang (2023) reported an effect size, which was small for the significant 
outcome. In the current study, the magnitude of the effect was medium (r = .38), indicating a 
stronger significance when compared to Kang (2023). The considerable gain in the learners’ 
writing scores can be explained in light of the Output Hypothesis (Swain, 1985), the Noticing 
Hypothesis (Schmidt, 1990, 2001), and the Input Hypothesis (Krashen, 1985). Indeed, when 
reading the model as a source of comprehensible input, which was a premise for learning 
(Krashen, 1985), the students noticed features that could solve their previously encountered 
problems (first output) in stage one or those that helped them advance their writing. Such 
noticing was believed to lead to learning gains (Swain, 1985; Schmidt, 1990, 2001), which were 
the incorporated features in the model into the rewritten text (second output) in stage three. For 
example, a closer look into the paragraphs in the current study showed that the participants 
chose to include the idea about littering fines in Singapore in the model into their rewritten text 
because they did not provide any examples in their first version, which led to the enhancement 
of their writing. 

6.3.         The correlation between the learners’ affective engagement and writing performance 

 A noteworthy point was that how learners perceived MTFI was closely linked to their 
writing scores. The results from repeated measure correlations (r =.62, p =.006) revealed that the 
positive affective engagement was significantly correlated with better writing. This finding 
corroborated Kang’s (2023) study which also reported a close relationship between the 
participants’ perceived usefulness of MTFI and their overall writing (r = .54). Such an outcome 
could be expected because in EFL research, affective engagement was shown to be a good 
predictor of academic improvements (Fredricks et al., 2004). In the MTFI task, learners chose to 
incorporate the features in model texts into their rewritten drafts because they found them 
helpful for their writing (Kang, 2023). Similarly, the study by García Mayo and Loidi 
Labandibar (2017) reported that more motivated students noticed and incorporated more 
features from models. Nonetheless, given the scarcity of research on this aspect, further 
explorations are needed. 

7.        Conclusion, limitations, and implications 
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 This study explored how Vietnamese EFL learners emotionally engaged with MTFI and 
examined the relationship between this engagement and their overall writing performance. 
Analysis of questionnaires and written texts revealed that learners held a positive perception of 
MTFI, particularly in terms of their willingness, emotional responses, and perceived usefulness 
of the model. Moreover, a strong correlation was found between their affective engagement and 
writing scores, indicating that learners with higher affective engagement tended to produce 
higher-quality expository paragraphs. These findings could be promising, providing us with 
empirical evidence for the adoption of expository MTFI in EFL writing classrooms. If model 
texts are appropriately composed for the target learners, they could lessen the need to provide 
WCF, particularly error corrections, which gives teachers more time to facilitate their students’ 
learning. 

There are three limitations that should be noted when interpreting the obtained results. 
First, the current research only addressed short expository paragraphs with the use of one 
model; whether the adoption of longer ones such as argumentative essays and two models 
would generate similar outcomes warrants further research. Second, it mainly investigated 
affective engagement and its relationship with overall writing performance. The other 
dimensions of engagement (cognitive and behavioral engagement) are still undiscovered. 
Finally, writing performance was gauged via a scoring rubric; whether the adoption of other 
measures such as complexity, accuracy, and fluency would yield similar or different findings 
remains underexplored. These can be avenues for future research to examine MTFI even 
further. 

 The present study encompasses salient implications. Theoretically, it contributes to the 
better understanding of MTFI, especially learners’ affective engagement and their writing 
performance. Methodologically, it appeared to be the first to validate a questionnaire on the 
affective engagement with MTFI, which resulted in two key factors (willingness and affect, value), 
not three different sub-constructs as in (Fan & Xu, 2020). Future research on MTFI can utilize 
this instrument for the measurement of learners’ affective engagement. Pedagogically, teachers 
are recommended to implement this instructional approach in their writing classrooms as an 
alternative to WCF because it could lead to learning gains. Moreover, learners’ affective 
engagement should be carefully observed and enhanced as it is closely linked to their writing 
scores. 
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Appendix  

(The model text, adopted from Nguyen et al., 2024) 

To address the problem of littering in urban areas, a number of measures can be taken. First, it 
is important to raise public awareness of this issue through social media and educational 
campaigns. By informing people of the negative effects of littering, the government can 
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encourage the public to avoid such behavior. Second, more severe punishments should be 
imposed on those who litter. This can be an effective way to make individuals think twice about 
the results of their actions. In fact, in Singapore, the streets are impeccably clean because the 
fines for littering here are extremely high. Finally, more trash bins and recycling facilities need 
to be placed throughout the cities. As a result, it would be more convenient for everyone to 
dispose of waste in the right places. In conclusion, we can solve the issue of littering in cities 
through education, strict punishments, and provision of trash cans. 


